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INTRODUCTION
T h is  b o o k l e t  h a s  b e e n  d e s i g n e d  t o  accom pany t h e  s l i d e  
p r e s e n t a t i o n ,  W hat D id  You Say? The p u r p o s e  i s  t o  a i d  t h e  e d u c a ­
t o r  i n  t h e  i d e n t i f i c a t i o n  and  r e f e r r a l  o f  t h e  c o m m u n ic a t iv e ly  
h a n d ic a p p e d  c h i l d  a s  d e f i n e d  by  F e d e r a l ,  S t a t e  and  l o c a l  d i s ­
t r i c t  r e g u l a t i o n s .
I t  a l s o  b r i e f l y  d e s c r i b e s  t h e  p r o c e s s  o f  a s s e s s m e n t  
and  p l a c e m e n t  o f  a  c h i l d  i n  an  i n d i v i d u a l i z e d  e d u c a t i o n a l  p r o ­
gram .
The t e a c h e r  i s  r e f e r r e d  t o  t h e  S t a t e  and  F e d e r a l  d o c u ­
m e n ts  and  t h e  l o c a l  s c h o o l  d i s t r i c t s  m o s t r e c e n t  i n t e r p r e t a ­
t i o n  o f  them  f o r  s p e c i f i c  r e g u l a t i o n s .
T h is  p r e s e n t a t i o n  w as p r e p a r e d  i n  p a r t i a l  f u l f i l l m e n t  
o f  t h e  r e q u i r e m e n t s  f o r  t h e  M a s te r  o f  C om m unica tion  S c i e n c e s  
an d  D i s o r d e r s ,  U n i v e r s i t y  o f  M on tana . I  w o u ld  l i k e  t o  e x p r e s s  
my s i n c e r e  a p p r e c i a t i o n  t o  members o f  t h e  e x t e r n s h i p  c o m m it t e e .  
D r .  P a r k e r ,  D r.  L y n d e s , D r.  J a k u p c a k  and Ms, B a in  f o r  t h e i r  
a s s i s t a n c e .  I  w o u ld  a l s o  l i k e  t o  th a n k  M rs. Mary R i c h l i e  and 
M e r l i n  Omens f o r  t h e i r  c o n s u l t a t i o n  and  a l l  t h e  t e a c h e r s  and 
s t u d e n t s  f o r  t h e i r  c o o p e r a t i o n .
Sam ple fo rm s h av e  b e e n  i n c l u d e d  t h a t  a r e  u t i l i z e d  
by  t h e  C o m m u n ica tio n  D i s o r d e r  S e r v i c e s  o f  t h e  S pokane P u b l i c  
S c h o o l s ,  S p o k an e , W a s h in g to n .
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LAWS AND REGULATIONS
The Federal Education for All H andicapped Children Act of 1975, 
Public Law 94-142 , was en ac ted  to a s s u re  tha t a l l  handicapped children 
are  guaran teed  an opportunity for f re e ,  appropriate  educa tion . The 
federa l law  ou tlines  po lic ies  and s tip u la tio n s  to which s ta te  and lo ca l  
educa tiona l ag e n c ie s  m ust ad h e re .
The procedures and po lic ies for delivering  sp e c ia l  educational 
se rv ic es  in the S ta te  of W ash ing ton  are  defined by the W ashington 
Education for All (RCW 28A.13) and the accom panying regula tions (WAG 
392-171).
Local schoo l d is t r ic ts  are a s s ig n e d  the task  of implementing 
th e se  reg u la tio n s .  They have a s e t  of adm inistra tive  procedures which 
define the p ro c esse s  of: Id en tif ica tio n , A sse ssm e n t,  Placement and
provision of appropria te  Indiv idual Education Programs (lEP) for the 
hand icapped .
H andicapping  Conditions
1. D evelopm entally  D isab led
2. Sensory H andicapped
3. Gross Motor and O rthopedically  H andicapped
4 . Communication D isordered
5. Behaviorally D isab led
2
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6. Neurolog ica 11 y D isab led
7. Learning/Language D isab led
8 . H ealth  Impaired
9 . M ultip ly  H andicapped
Included  among the conditions defined a s  handicapping are  
com munication d iso rd e rs .  Children in th is  category dem onstrate a d is ­
order in the p ro ce sse s  of LANGUAGE, ARTICULATION, VOICE or FLUENCY, 
or any com bination of these  which PREVENTS, INTERFERES with or LIMITS 
the in d iv id u a l 's  acadm ic ach ievem en t, p h y s ic a l ,  so c ia l  a n d /o r  voca tiona l 
developm ent.
The Communication D isorder S p ec ia l is t  (CDS) is  the p ro fess iona l 
who provides sp e c ia l  se rv ic es  to the com municatively handicapped ch i ld .  
E valua tion , consu la tion  and rem edial or developm ental instruc tion  are 
included  among th e se  s e rv ic e s .
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
IDENTIFICATION PROCESS
The classroom  teach e r  is  frequently  the f irs t  p ro fess iona l to 
identify  the child  w ith a communication hand icap . O bservation of the 
c h i ld 's  com munication sk il ls  in numerous se tt in g s  enab les  the teacher  
to se e  the im pact the  c h i ld 's  handicap  has on h is  academ ic achievem ent 
and h is  so c ia l  developm ent in the school environm ent. The school 
counse lo rf  principal or other s p e c ia l i s t s  in the school may a lso  be in­
volved in the early  iden tif ica tion  p ro c e ss .
Often the teache r  has knowledge of the home s itua tion  and may 
be the in i t ia l  person a parent con tac ts  when the family is  concerned 
abou t a ch i ld 's  ab il i ty  to com m unicate.
The CDS re l ie s  on the educator to recogn ize  the need for 
communication d iso rder se rv ic es  and begin the referra l p ro c ess .
The following se c tio n  is  included to define a r t ic u la t io n , v o ic e ,  
language and fluency d iso rders  and provide the  teacher  with a sam ple 
c h e c k lis t  tha t may be u ti l iz e d  when observ ing  the ch ild .  The check­
l i s t s  are  not ex h au s tiv e  and  the teach e r  is  encouraged to add  items 
based  on h is /h e r  experience  with children  dem onstrating s im ilar problem s.
The information the teach e r  c o l le c ts  w ill  a id  in h i s /h e r  d ec is io n  
to  refer a child  for communication d iso rder s e rv ic e s .  I t  w ill  a lso  be 
v a luab le  to the CDS in the a s s e s s m e n t  p ro c e s s .
Children  may dem onstrate  com binations of the d iso rders  l is te d
4
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or the d iso rders  may occur a s  a r e su l t  of o ther handicapping conditions. 
For exam ple , a child  w ith  a hearing loss  may a lso  have an a r t ic u la t io n , 
vo ice  and  language d isorder; or a child  who is  developm entally  d isab led  
may dem onstra te  a language and an  a r ticu la t io n  d iso rder .
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
Fluency D isorders
A fluency or s tu tte r ing  d isorder is a handicapping cond ition , 
ch a rac te r ized  by involuntary d isrup tions in verbal express ion  to  the de­
gree th a t  the indiv idual a n d /o r  his l i s te n e r  ev idence reac tions  to  the d is ­
ru p tio n s ,  so  th a t  communication is  im peded.
The d isrup tions  may include rep e t i t io n s ,  p ro longations, in te r jec ­
t io n s ,  p h y s ica l s truggle  a n d /o r  o ther d is  fluent behav io rs . The child 
may a l s o  dem onstrate  an  inappropriate speak ing  ra te .  Examples of d is ­
ruptions might be:
rep e t i t io n s— my, my, my fa - fa - fa th e r  
p ro longations— my s s s s i s t e r  
in te r jec t io n s— my a h ,  a h ,  a h ,  er s is te r
physica l s trugg le— fac ia l  g r im aces , eye b link ing , head je rk ing ,
or an  open mouth posture w ith no sp e ec h .
This category  exc ludes  conditions of a tran s i t io n a l nature tha t 
are part of the normal developm ental p ro c e sse s  of a ch ild .
Teachers re a l iz e  from their  experience  with children th a t  f luency 
varies  from sp eak er  to sp eak er  and from s i tu a t io n  to s i tu a tio n . I t  is 
im portant to note th a t  in young ch ild ren ’s language developm ent, they 
often experience  a period of normal d is f lu e n c ie s . The e x c e s s iv e  rep ea t­
in g , h e s ita t io n s  and prolongations of sounds a re  part of a normal process
Kindergarten teachers  may have ch ild ren  in the ir  c lassroom s who are 
s t i l l  in  th is  developm ental period .
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
Sample F luency C h e ck lis t
1. D oes the child  u se  an inappropriate speaking  ra te?
2. Are there frequent occurrences of d is f lu en t behav iors?
— rep e t i t io n s?
— prolongations ?
— in te r jec t io n s?
— physica l s trugg le?
— others?
3. Do the d is f lu e n t behaviors a ffec t  the ch i ld 's  in te llig ib ili ty ?
4. How long has the condition been p resen t?
5. How does the  s tu d en t re ac t  to h is  sp e e c h ?
— does he avoid  verbal in te rac tio n s?
6. How do others reac t?
— other ch ild ren?
— teach e r?
— paren t?
7. Are the parents concerned?
8. Does the child  have o ther communication d isorders:
— voice ?
— language?
— articu la t io n ?
9. Does his sp e ech  improve under d iffe ren t s itua tions  ?
— when?
— with whom?
10. Do the records in d ic a te?
— previous re fe rra ls?
— sp e c ia l  s e rv ic e s ?
— health  problem s?
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
A r t i c u l a t i o n  D i s o r d e r s
An a r t i c u l a t i o n  d i s o r d e r  i s  d e f i n e d  a s  a h a n d i c a p ­
p i n g  c o n d i t i o n  c h a r a c t e r i z e d  by  a d i s a b i l i t y  i n  t h e  p r o d u c ­
t i o n  o f  s p e e c h  so u n d s  w h ic h  i n t e r f e r e s  w i t h  t h e  i n d i v i d u a l ' s  
a b i l i t y  t o  c o m m u n ic a te .
The f o l l o w i n g  c h a r t  was d e v e lo p e d  by E r i c  K. S a n d e r ,
19 72 , t o  show t h a t  t h e  n o rm a l a r t i c u l a t i o n  d e v e lo p m e n t  encom­
p a s s e s  a  b r o a d  a g e  r a n g e  and  t o  g iv e  t h e  a v e r a g e  ag e  e s t i m a t e s  
f o r  s p e e c h  s o u n d s .  The s o l i d  b a r  b e g i n s  a t  t h e  a v e r a g e  age  o f  
a r t i c u l a t i o n  o f  a  so u n d  and  e n d s  a t  an  age  l e v e l  a t  w h ic h  90 
p e r c e n t  o f  a l l  c h i l d r e n  a r e  p r o d u c in g  t h e  s o u n d .  F o r  exam­
p l e  t h e  / s /  s o u n d  i s  c o r r e c t l y  a r t i c u l a t e d  by more t h a n  50 
p e r c e n t  o f  t h r e e - y e a r - o l d s  b u t  d o e s  n o t  r e a c h  90 p e r c e n t  
c o r r e c t  p r o d u c t i o n  u n t i l  ag e  e i g h t .
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Sample Articulation C h eck lis t
1. I s  the child  in te ll ig ib le?
2. W hat sounds are  in error?
— how many?
— appropria te  for age?
3. W hat is  his speech  like in d ifferent s i tu a tio n s?
— classroom ?
— playground?
— with his parents ?
— in sm all g roups?
— with the teach e r?
4 . W hen the child rep ea ts  a word after the te a c h e r 's  model, does his 
sp eech  improve?
5. Has he had h is  hearing eva lua ted?
6. D oes the child  have other communication d iso rders?
— voice?
— language?
— fluency?
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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V o ic e  D i s o r d e r s
A v o i c e  d i s o r d e r  i s  a h a n d i c a p p i n g  c o n d i t i o n  c h a r a c t e r ­
i z e d  by a  d i s a b i l i t y  i n  t h e  p r o d u c t i o n  and  c o n t r o l  o f  v o c a l  
q u a l i t y ,  p i t c h  o r  l o u d n e s s ,  r e s u l t i n g  from  p a t h o l o g i c a l  co n ­
d i t i o n s  o r  i n a p p r o p r i a t e  u s e  o f  t h e  v o c a l  m echan ism .
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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Sample Voice C h eck lis t
1. I s  the  c h i ld 's  vo ice  too loud or too soft?
2. D oes the c h i ld 's  p itch  appear  appropriate for his age ,  sex  and
s iz e ?
— too high?
— too low?
— monotonous ?
3. D oes his vo ice  sound ho arse?
4 . D oes his vo ice  sound d ifferen t in various s itua tions  or with d ifferent
peop le?
5. D oes the child  ab u se  his vo ice?
— Does he ye ll or scream  frequently?
—W hat is  h is  vo ice  like on the playground?
—D oes he c lea r  his throat e x c ess iv e ly ?
6 . D oes the child  have any hea lth  problems?
— alle rg ie s  ?
— frequent co lds ?
7. Does the child  have any o ther communication d iso rders?
— articu la t io n ?
— language?
— fluency?
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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L an g u ag e  D i s o r d e r s
A l a n g u a g e  d i s o r d e r  i s  a h a n d i c a p p i n g  c o n d i t i o n  
r e s u l t i n g  i n  a  d i s c r e p a n c y  b e tw e e n  c u r r e n t  and  p o t e n t i a l  
l e v e l s  o f  f u n c t i o n i n g  i n  t h e  a b i l i t y  t o  a c q u i r e ,  u n d e r s t a n d  
o r  u s e  s p o k e n  o r  w r i t t e n  l a n g u a g e .
I t  i n c l u d e s  d e f i c i t s  i n  v o c a b u la r y  d e v e lo p m e n t ,  c o n ­
c e p t  f o r m a t i o n ,  gram m ar and  s y n t a x ,  a u d i t o r y  o r  v i s u a l  mem­
o r y  o r  o t e r  d i s o r d e r s  i n  t h e  a u d i t o r y  o r  v i s u a l  c h a n n e l s  
o f  l e a r n i n g .
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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Sample Language C h e ck lis t
1. Does the child  appear  to  have a lim ited vocabulary?
— in h is  understanding  of what is sa id  to him?
— in w hat he s a y s ?
2 . D oes the child  understand  d irec tions ?
3 . D oes he have d ifficu lty  thinking of a word he w ants to u se ?
4 . D oes the child  appear  to understand  the b a s ic  concepts  n ec e ssa ry
a t  his grade le v e l?
5. D oes he u se  in te ll ig ib le  se n te n c e s?
— is  the  word order appropria te?
— does he reply  in primarily one or two words to convey his 
m eaning?
— does he rely  primarily on g e s tu re s?
6. Is  h is  sp eech  gram m atically  co rrec t?
7. D oes he appear  to  have memory problems?
— auditory?
— v isu a l?
8. Is  he having reading d if f icu lt ie s?
— in w hat a r e a s ?
— has he been  referred  to  a reading s p e c ia l is t?
9 . H as h is  hearing  been  eva lu a ted ?
10. Do the records in d ica te  any h ea lth  problem s?
11. D oes he have any other com munication problem s?
— artic u la t io n ?
— voice  ?
— fluency?
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REFERRAL PROCESS
Once the educato r iden tif ies  a child  whose communicative sk i l ls  
a p p e a r  inappropriate  for the c h i ld 's  a g e ,  h e / s h e  in it ia te s  a re ferra l.
The te a c h e r  com pletes the R equest for Child Study form (Figure I) with 
s p e c ia l  a t ten tio n  to Section  10 where sp a ce  is  provided for the teach e r  
to l i s t  observa tions of the c h i ld 's  s trengths and w e a k n e sse s .
The teach e r  then forwards the form to  the CDS ass ig n ed  to  the 
schoo l who w ill send  a w ritten  no tice  to  the s tu d e n t 's  p a ren ts ,  informing 
them of the  re fe rra l,  the referra l so u rce , the reason  for the concern and 
the da te  of the re fe rra l.
W hat N ex t?
The next s te p  in the referra l p rocess  is for the CDS to review 
the c h i ld 's  records and confer with the te ach e r ,  p a ren ts ,  medical per­
so n n e l ,  counselo rs  and o thers  involved with the ch i ld .  The CDS a ls o  
observes  the  s tuden t in h is c lassroom  and other se ttin g s  and conducts 
appropriate  sc reen ing  a c t iv i t i e s .
The information gathered  in th e se  procedures helps the Communica­
tion D iso rder  S p e c ia l is t  dec ide  w hether a formal a s s e s s m e n t  is  in d ic a te d .
15
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
F ig u r e  1 16
R equest fo r Child S tudy
T oday 's  D ate ,
1. S tu d e n t’s N am e.
7.
9.
15.
16.
S ex . B ir th d a te .
Last First Middle M onth Day Year
2. A ddress Phone B irthp lace.
3. F a th e r: N a tu r a lO  StepI I
Business 
A d d ress .
Business 
Phone _
4. M other: N a tu r a lO  S t e p O .
A re th e  na tu ra l paren ts dead?_ .S e p ara te d .
Business 
. A ddress,
Address
Business 
P h o n e __
G uard ian ,
Business 
. Address
Business 
Phone__
6. S choo l. , G rade. .T each er.
O ther schools a tten d ed ; Full Name
C ontac ts w ith  paren ts: P arent in itia ted . 
S tandard ized  te s t re su lts :_______________
School in itia ted 8. Previous Psychological S tudy ; Y es, No
10. R easons fo r concern  such as academ ic perform ance, w ork 
hab its , school co n d u c t, social ad ju stm en t (be specific):
11. H ealth Record: V ision . H ea rin g ___________
O ther
12. Physical disabilities, m edication  o r  special p rocedures.
Name
S ignatu re of person  requesting study :
S ignature o f  Parent
13. A ttendance Record: Days p resen t________Days ab sen t.
14. W ho p artic ipa ted  in th e  decision to  refer this child?
T eacher P rinc ipa l C ounselor P a re n t _
C ourt o r case w o rk e r Nurse
P h y sic ian ___________
S ignature of p a re n t indicating approval for study:
(I u n d erstan d  th a t  I have the right to  refuse to  have the  
s tu d y  m ade.)
Areas of S atisfactory  Perform ance (be specific):
DO NOT WRITE IN THIS SPACE
A ction  T aken:
_ _ _ _  Scheduled  for Study 
_ _ _  C onsu ltation : Parent _ _ _ _ _
School S ta f f . 
Agency
.N o t accepted for study a t  this tim e 
R e a s o n ;  --------------------------- -
R eason explained to  paren ts: Yes No
S ta ff  M ember Title
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ASSESSMENT, STAFFING AND PLACEMENT 
A ssessm en t P rocess
If a formal a s s e s s m e n t  is  n e c e s s a ry ,  the CDS con tac ts  the 
paren ts  and ob ta ins their  s igna tu re  of approval on the R equest for Child 
Study form.
The CDS then conducts  the d iag n o s tic  eva luation  and makes 
any n e c e s s a ry  re fe rra ls  to p h y s ic ia n s ,  a u d io lo g is ts , p sy ch o lo g is ts ,  
so c ia l  workers or o ther appropriate  personne l. The CDS a lso  com pletes 
a formal a s s e s s m e n t  report summarizing the f ind ings.
Staffing
A sta ffing  is  held to explain  a s s e s s m e n t  r e s u l t s ,  to  plan an 
appropria te  educa tiona l program (lEP) and to  make recommendations con­
cerning the type of se rv ic e s  the ch ild  n e e d s .  Partic ipan ts  in the 
staffing  form a team w hich inc ludes  the c h i ld 's  p a ren ts ,  h is  te a c h e r ,  
the CDS and other appropria te  schoo l personne l.  Federal and  s ta te  regu­
la tio n s  s t r e s s  the role of the parent in the planning of the c h i ld 's  pro­
gram. Every effort m ust be made to have the  parent p resen t and p ar tic i­
pating  in the  s ta ff ing .
The program g o a ls ,  o b je c tiv es  and p lacem ent recom mendations 
are  recorded on the Admission to S pec ia l Education  form (Figure 2) which 
the  paren t s ig n s .
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F i g u r e  2
REQUEST FOR ADMISSION TO SPECIAL EDUCATION
Ch i I d ' s  LegaI Name :
P res en t  Address :
Today 's  Date
Las t
Age
Pi r s t M idd le  
BÎ r t h d a t e
O the r  Name Used
Z ip  Code Phone
The assessment a n d /o r  annual  rev iew  o f  y ou r  c h i l d  i n d i c a t e s  t h a t  t h e r e  a re  c o n d i t i o n s  
p r e s e n t  wh ich  i n t e r f e r e  w i t h  h i s / h e r  l e a r n i n g .  I t  i s  recommended t h a t  th e  program 
in d ica ted "  below w i l l  b e s t  se rve  t h e  needs o f  your  c h i l d :
) M i l d l y  m e n t a l l y  r e ta rd e d  
) Modera te  I y m e n t a l l y  r e ta rd e d  
) Severe I y / p r o f o u n d  I y m e n t a l l y  r e ta rd e d  
) Gross m o t o r / o r t h o p e d i c a I  I y handicapped 
) E m o t i o n a l l y  handicapped 
) N e u r o lo g i c a l  I y im pa i red  
) L e a rn in g  language d i s a b le d
The recommended g o a ls  a re  :
) Hea r ing  impaired 
) P a r t i a I  I y s ig h te d  
) B l i n d
) H e a I th  impa i red 
) M u l t i p l e  handicapped 
) Communicat ion d i s o r d e r  s e r v i c e s  
) Resource room
I have e x p l a i n e d  the c h i l d ' s  assessm ent ,  t h e  recommended program, th e  g o a ls ,  and th% 
p a r e n t s '  r i g h t s  and r e s p o n s i b i l i t i e s  in  h i s / h e r  n a t i v e  language and have answered 
h i s / h e r  q u e s t i o n s .
S ig n a tu r e  o f  S t a f f  Member 
* * * * * * * *
I have had t h e  r e s u l t s  o f  my c h i l d ' s  assessment as we l l  as my r i g h t s  and r e s p o n s i b i l ­
i t i e s  e x p la i n e d  t o  me. I unders tand  and I ag ree  t o  t h e  program p lacement  and t o  th e  
g o a ls  wh ich  have been e s t a b l i s h e d  f o r  my c h i l d .
S ig n a tu r e  o f  Pa ren t  o r  Legal Guard ian  
P lease  see t h e  re v e rs e  s i d e  o f  t h i s  fo rm  i f  you d i s a g r e e  w i t h  any o f  th e s e  f i n d i n g s  o r
recom m enda t ions ,
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Placem ent
Im portant to the enrollm ent in a sp e c ia l  indiv idualized  program 
is the te am 's  d ec is io n  as to the le a s t  re s tr ic t iv e  environment tha t w ill 
a llow  the  child  to learn  op tim ally . The d ec is io n  w ill depend on the 
se v e r ity  of the com munication d iso rder .  The p lacem ent options include:
1, Regular c lassroom
— w ith resource  room an d /o r  support se rv ices
2, S e lf-C on ta ined  Placem ent
3 , O ther Options
— H om e/hosp ita l  option 
— C ontrac tua l se rv ices  
— In stitu t io n  
— Other
M ost frequently  the child  w ill remain in his classroom  under 
the management of his te a ch e r ,  with it in e ran t a n d /o r  consu ltive  se rv ices  
provided by the C D S .
I tin e ran t s e rv ic e s  inc lude d ire c t ,  rem edial and developm ental 
in s truc tion  for ind iv idual s tu d en ts  requiring s e rv ic e s .  C onsu ltive  se r ­
v ic e s  are  des igned  to  a s s i s t  personne l involved, in providing an  appropri­
a te  program for the  ch ild .
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SUMMARY
F edera l ,  S ta te  and loca l school d is t r ic ts  have regu la tions and 
procedures for the appropriate  education  of handicapped ch ild ren . The 
te a c h e r  p lays an important role in the iden tif ica tion  of the child  who 
is  com m unicatively hand icapped . The observations th a t  the teacher  
m akes w ill  be e s s e n t ia l  to the d ec is io n  to refer the child  for sp e c ia l  
s e rv ic e s  and  w ill a id  the  CDS in the a s s e s s m e n t  p ro c e s s .
This pam phlet defines  the d iso rders  of a r t icu la t io n , f luency , 
v o ice  and lan g u ag e . Suggestions are  a lso  provided to guide the te a ch e r 's  
o b se rv a t io n s .
A l i s t  of re fe rences  is  included for the teacher  who d es ire s  
add itiona l inform ation. The books l i s te d  a re  concerned w ith communica­
tion  d iso rd ers  found among schoo l aged  children  and s t r e s s  the ro le  of 
the te a c h e r  in  helping th e se  ch ild ren .
The Communication D isorder S p e c ia l is t  is  a l s o  an  ex ce llen t  
resou rce  and  can provide the te a c h e r  with add itiona l inform ation.
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